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Summary and Critique: Indigenous, Minority, and Heritage Language Education in Canada: Policies, Contexts, and Issues

	Indigenous, Minority, and Heritage Language Education in Canada: Policies, Contexts, and Issues was written by Patricia Duff and Duanduan Li (henceforth referred to as Duff et al.) and published in volume 66 of The Canadian Modern Language Review, a bilingual journal curating resources on second language (L2) learning and teaching. Its purpose was to introduce and contextualize policies, contexts and issues in teaching to a region’s non-dominant language in order to preface the articles that follow. Duff et al. review the general states of these language learning domains in Canada, painting a picture of the linguistic climate and outlining the developments in Indigenous, minority, and heritage language education. They raise salient points found within the following articles, and conclude by discussing the importance of the researchers’ findings.
	Duff et al. introduce the topic by commenting on the lack of resources regarding Indigenous, minority and heritage language (HL) contexts of language learning, despite the fact that 22% of Canadians are Francophone and 20% of Canadians do not speak either English or French as a first language (L1.) (Duff et al., p.1, 2009.) It is also pointed out that national policies geared toward the preservation and teaching of non-dominant languages have become more proactive. The learners within these three categories are diverse in their cultural, linguistic, social and educational backgrounds as well as in their current knowledge of the non-dominant language. The context of the languages themselves are also diverse, as Duff et al. promise to explore in each language learning domain. 
	Indigenous languages are facing a dwindling number of speakers, and some may be in danger of extinction. Few Canadian Indigenous people are able to communicate in their respective language on a conversational level, and for many the language of their culture is an L2 (Duff et al., p.3, 2009.) Duff et al. highlight that many new languages are being added to Canada’s “linguistic ecology” (p. 3, 2009) over time; however, Indigenous languages, among others, are being removed due to the assimilative pressures from the dominant language. Indigenous communities have been facilitating programs to engage people with ancestral knowledges and languages, and in recent years, the Canadian government has also made an effort to develop policies and resources to foster “language revitalization” (Duff et al., p.3, 2009.) 
	The concept of minority language is used in this article to refer to French speakers in primarily English-speaking regions (as well as French speakers in Canada as a whole), and English speakers in predominantly French-speaking regions. The Official Languages Act (OLA) signed in 1969 enforced the requirement for national bilingualism, and legislated that Anglophones and Francophones are entitled to services and education in their respective L1s throughout Canada (Duff et al., p.3, 2009.) Unlike most aspects of the curriculum which are decided on a regional and/or provincial level, bilingualism in education is a national policy. The federal government provides funding for the L1 education of linguistic minorities regardless of region, as well as L2 education in the other official language.
	In this article, “heritage language” is used denote languages other than Indigenous languages, English and French. Canada has historically been at the forefront of HL education; in fact, it seems that this term was coined within Canadian programs. 
	Duff et al. then introduces the articles in the journal that explore these language education categories, and states that the authors will focus on issues regarding policy, history, language programs in practice, socialization, and social circumstances surrounding L2 learning. Generally, the researchers have observed that identity is entangled with language learning, especially since certain languages are attached to marginalized and/or minority groups. Moreover, languages are not always learnt in a linear manner, and the recency and/or simultaneousness of one’s L1 and L2 language learning are worth investigating, particularly in relation to the sociolinguistic context of their education. Duff et al conclude by speaking on behalf of the journal, urging greater awareness, research and discussion about language learners within these domains in order to “reinforce a recognition of the linguistic diversity and richness of Canada” (Duff et al., p.7, 2009.)  
	This article serves its intended purpose; a reader is given some general context and recent history surrounding language education within Indigenous, minority, and HL domains, and the contents of the volume are outlined. However, it is somewhat lacking in clarity. It is perplexing that the term “minority language” is never defined, despite it being a technical phrase in an introductory article. Similarly, the term “heritage language” is not defined within a Canadian context until the fourth page, although it is used multiple times prior to that. Moreover, the sections themselves are not very organized; for example, half of the section on HL education is spent discussing the developments of other countries despite its relative irrelevance to the Canadian linguistic climate for HL learners. In fact, HL learners and their general circumstances are not even mentioned within that section, which is inconsistent as the other two sections focused on the sociolinguistic context of learners. It is also relevant to note that on page two, readers were told that “this introductory article… [will summarize] issues connected with heritage language education in an increasingly culturally and linguistically diverse country”; however, there was little to no discussion of these ideas. Surely, it is more difficult to generalize the situations of HL learners given the sheer number of HLs present in Canada, but this could have been acknowledged instead of leaving the reader without explanation. 
	The writing in this introduction was fairly straightforward, with the exception of the previously mentioned undefined terms. One may notice the run-on sentences; for example, the opening sentence of the first paragraph. Although it is not unintelligible, it is certainly not ideal to have such a long-winded preface. Nevertheless, the word use is simple enough that one can understand the ideas that Duff et al. are imparting. 
[bookmark: _GoBack]	Another aspect of this article was its lack of discussion about the sociolinguistic consequences of language learning within certain domains. On page 3, “the importance of language revitalization” is mentioned (Duff et al., 2009), and the need for further research within the stated domains is stressed on page 7 (Duff et al., 2009.) However, at no point has the topic been situated in a practical context; the reader is simply told that this research is important, but the implications of the information remain undiscussed. It is true that readers of The Canadian Modern Language Review likely already believe that the research on Indigenous, minority language and HL learners is important, but given the scholarly nature of the journal, one would expect claims to be reinforced with factual evidence, or at the very least, an explanation. 
	Overall, this introduction was adequate and likely gave readers some context for the articles presented in the issue. Nonetheless, it certainly could have been written more carefully, and the somewhat unnecessary information in lieu of relevant discussion could have been avoided.
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