Lesson Plan


	Group: 501/2		Grade level /Program: Grade 5 TESL			Period length: 1 hour



The highlighted words indicate that I have changed the plan from its first iteration, which can be seen in Appendix A on page 7.

	Goals for the period (what do you want students to “walk away with”?)

	· By the end of the class I want the students to be able to learn the meaning of the words “appetizer”, “main course”, “beverages”, and “desserts” whilst practicing the food vocabulary learned in the previous class.
· I will know they can do this when they complete a graphic organizer with a partner by the end of the period.

	Competencies to be developed 
· C1   
· C2   
· C3
	 Evaluation criteria (What will you EVALUATE today?)
C1: X Participation in oral interaction  __ Content of message __ Articulation of message
C2: X Evidence of Understanding __ Reinvestment of understanding
C3: __ Content of message  __ Formulation of message

	Functional Language for speaking and writing (expressions)
“I win!”
“I have […] more left.”
“I have…”
(Write this on the board)
	Learning strategy
Requests assistance

Resourcing
	Language conventions (grammar & punctuation)
N/A
	Vocabulary Focus:
(Up to 8 words you want students to learn today)

-appetizer
-main course
-beverage
-dessert

	Cooperative learning techniques:
[ ] Think-Pair-Share         [ ] Graffiti
[X] Pair work                     [ ] Learning groups          [ ] Jigsaw
	Teacher-centred techniques:	 
[X] Teacher-led discussion   [ ] Individual Work         
[ ] Cold calling                     [ ] Scaffolding 

	Techniques
[  ] Reader’s Theatre       [X] Competition
[  ] Choral Reading          [X] Gaming: bingo
[  ] Student generated     [  ] Other:   



	Period Start-up Routines (Attendance, Menu on board, collecting homework, handing out materials, silent reading etc.)

	I greet students, they come downstairs in two lines, they put their stuff on the desks, sit quietly in their seats. (About 5 minutes.)



	1. 
	Activity 
· Break it down into point form ‘steps’ for students
· Write the instructions you will give students
	Teaching techniques
Individual / paired / groups – cooperative learning structure?)
	Rationale 
(Your pedagogical reasons / Goals
What teaching STEP is this?)
	Min.

	Intro
(Activate prior knowledge)
	Intro activity: Matching

See file entitled “Smartboard file for Lesson 2 copy.”

Students will be asked to come up to the SmartBoard and drag words to matching pictures. After each successful batch of words, the students will repeat after me while I point at the images.

	Teacher-led discussion/cooperative learning
	Activating prior knowledge/review of previous class


Students will make a (re)connection between the words and their meanings, and do so verbally (C1.)

	7 minutes

	Development (activities. of 5-20 minutes)
	Game: Bingo! 

(See Bingo Cards from eslactivities.com copy.)

I will explain the rules of Bingo quickly using the 5th page of my smartboard file. I will also introduce target structures by drawing markers on the board and asking which sentences they can use to describe the pictured scenarios. 

Students must be sitting quietly as I hand out bingo cards, and I will hand out tokens in plastic containers to each group. Students are told that touching the tokens before the game starts will disqualify them from the first round.

I will sit at the front of the room, and I will call out the cards. Students will play as many times as they can, and when someone calls “BINGO!” they will say “I have…” and list the row/column so I can check. Winners are able to take my place as the “Bingo Chief”, and they call the pictures instead.

Students will understandably be excited, and can discuss the game as long as they use English.

We will be playing for 20 minutes, and I will put up a timer. Students know if they are out of control or impolite, I will wait for them to settle down. I point to the timer if the game becomes out of control so students know they are wasting their game time.
	



Gaming









	



Activity is fun and requires understanding of the vocabulary words















Gives students some freedom to have fun and express themselves, but while using English. (C1)
	25 minutes

	
	Worksheet introduction: Categorization

I will ask students if they know what “beverages” are (chances are, they will figure it out.) I will quickly explain. Will do the same with desserts.
Students will be told that it is hardest to understand the difference between appetizers and the main course.
 Ask students if they know the difference.
 If so, good, if not, explain— a main course is a full meal, an appetizer is a small amount of food you can eat before a meal.

There was another categorization activity that was not included in the final iteration. See Appendix A (p. 7).

Students are then asked to follow the instructions on the worksheet, and use the word list on page 7 of the smartboard file to fill the organizer. Students who finish early can do a “challenge” in which they add other words to their list. Students work with partners.
 Some words can fit into more than one place, and students can discuss whether they agree or now.
	Teacher-led, explanation 
	Scaffolding: students must have a basic idea of definitions in order to do the next activity













Students work with partners in English in order to develop C1.
	5 minutes

	
	Worksheet

(See “Food Categories EDITED copy” document.)

Students have about 10 minutes to complete the worksheet, which they will see on a timer. I will circulate and answer questions at this time. Students who are done sorting foods (likely those advanced in English) can add others to the lists.

Students can go back to picture dictionary if they need help with the words.
	Pair work
	This is evidence that students have done C2. 
	10 minutes

	

	Closure: Goal?
	Taking up worksheet:

I will allow the students to share the words they’ve written in each category, and I will write them on page 6 of the smartboard file. Students are able to discuss whether they agree or disagree with each word’s place. We will then go through the responses and discuss if there is a lack of consensus. 

Do not rush!
	Teacher-directed 
	Closure

Checking for understanding of the food items and knowledge of the words
	5-10 minutes



	End of class reminders / routines ... hook them for the next class

	Students will put everything into their duotangs, and line up to leave. I will say goodbye because it’s the last time I see their class! (5 minutes.)




	Anticipated problems
	Solutions/Plan B

	Bingo is too loud/rowdy/everyone is using French



	Students can begin their worksheets early and individually, and the activity for more advanced students will be for everyone (since they will have extra time to do it.)



	Materials to prepare
	Homework (to assign and collect)

	Smartboard matching activity
Bingo 
Pieces for bingo 
Categorization worksheet
	N/A




Reflection


[bookmark: _GoBack]	The lesson I wrote was part of an introductory set to a food unit for grade 5 students. Given that this lesson was merely an introduction, I only wanted students to recognize and practice vocabulary they had learned in a previous class, as well as have an introduction to words they will see in the rest of the unit (i.e. beverage, appetizer, main course, and dessert.) This lesson has a matching activity as a hook, since students enjoy doing matching activities on the smartboard and it is a fairly quiet, low-energy activity that I hoped would give students a calm start to the period before the game. I then introduced and explained a bingo activity, as well as the ways I expected students to act throughout the game. I chose bingo because it is a fun way for students to essentially hear the same words repeatedly and associate them with the corresponding image. Ideally, this would reinforce the definitions of the words in their heads, and draw associations between the words and the pictures. The game was also a good way to get students to use functional language from the MELS Progression of Learning (2009). The last worksheet activity is to bring the energy in the classroom down from bingo, and to introduce the target vocabulary. Student are expected to draw links between their knowledge of the reviewed words and the new categorical terms by discussing their partners. This allows students to make meaning amongst themselves. Students more advanced in English are able to draw further links with more words. Finally, as a class we checked our answers in order to open up a wider discussion about our understanding of the words. Although it is a wider forum, it is a lower energy activity since only one person can speak at once. This was to allow students to finish class calmly, and to ensure that the last five minutes in which they had to pack up and leave were peaceful.

I wanted to ensure that students had a dynamic understanding of the vocabulary in the unit; rather than simply knowing how each English word translates into French, I wanted students to associate the word with an image or a series of images and form a mental definition based on what they saw. In doing this, I channelled Wiggins and McTighe’s conception of the “Big Idea”, which is a concept that students can uncover throughout a unit that has transferable value to other topics (2013). My Big Idea is a learning process that I apply to all ESL units; that is, to form associations with English words and meaning, rather than between English and French words. However, it is important to note that while I would have applied that Big Idea to the unit, and therefore applied it to my lesson, I was only teaching two introductory lessons and the Big Idea I introduced may not be revisited. This is especially true given that the Big Idea was not explicitly stated, and I simply incorporated its use as a conceptual lens. 

	Although I created a fairly teacher-directed lesson, I also tried to incorporate inquiry-based learning into my worksheet activity. Students were asked to discuss with one another whether each food in the word bank was a drink, a main course, an appetizer, or a dessert, and many students noted that in their discussion some found it difficult to categorize certain foods and had to argue back and forth. I was especially excited to introduce the discussion into this activity as the students came from multiple different cultural backgrounds, and some foods which may be considered part of one category in one culture could be another for someone else. In the group discussion, I was able to facilitate disagreements in the class and we came to a conclusion as to where to put certain words as a class. I was also excited to hear that some students proclaimed that soup should be a beverage, and there were discussions as to the nature of a “drink”— if it was anything that a person could drink, or specifically a beverage that one has in a glass. By the end of the activity, no student suggested that soup was a drink, and the students who were confused gained a higher understanding of what the word “beverage” means. Although I was a bit hesitant to attempt an inquiry-based class, particularly in a classroom in which students are not accustomed to inquiry-based learning, I found that the students and I enjoyed incorporating that aspect of it into the lesson. In the future, I hope to modify this lesson to make it even more relevant to students and invite further inquiry in the activity.

	Since the students are accustomed to using a smartboard in their lessons, I planned my lesson using visuals from the board, particularly for instructions, timers, matching activities, and to display a word bank for the worksheet activity. I also considered going even further with my technological use by finding a “random choice” application on the internet to pick the bingo calls without having to shuffle cards; however, in this case I recognized that technology is not always the most appropriate tool (Parkay, 2012), and I chose to continue using the cards since it required student callers to name the image. I believe my use of technology was helpful in assisting students, particularly the timer visual as students were interested in “beating the clock” by staying on topic and working diligently. 

	As this is the second iteration of my lesson plan, I changed many things that can be seen in Appendix A (p. 7). With regards to my final lesson, the main thing I would have changed is that I could have shortened the game and the initial matching activity. I was surprised by this, since the students usually enjoy coming up to the smartboard and playing bingo in class. Moreover, in the first class, students were excited to be the bingo caller upon winning, so they felt motivated to win. However, I believe that due to the random aspect of bingo, some students were a bit bored or disillusioned toward the end, and I think 15 minutes of playing would have been adequate. The smartboard matching activity consisted of the 16 words used in the bingo game, and it went by fairly quickly but uneventfully. I ended up cutting that activity short as I felt that the students understood and wanted to move on. If I were to do this lesson again, I might have found a different way to review that went by faster or involved more student engagement. By the end, we also did not finish checking the worksheet, and we would have had more time if I could shorten the bingo and the matching.

	Although I believe my game went well regardless, I wonder if it would have been a better incentive for students if I gave them prizes for winning. The students seemed a bit upset that there was no prize, although many of them seemed happy to win and be the caller. It was also suggested to me that I play the game at the end of the period. While I was able to have students work diligently on the graphic organizer for the last part of class, I wonder if it would have been more exciting to play at the end. I chose to keep my original plan with the game in the middle because I wanted it as review before the graphic organizer, and because from my experience with these students they often have more energy at the end of the period, and are more prone to misbehaving at that time. The students were hesitant to move on from the game, but once I mentioned that they could work in pairs (as opposed to playing bingo individually) they perked up. Thus, I would not necessarily change these things, but I might give them more thought if I could do this lesson again. 

Appendix A

Daily lesson plan 

	Group: 501/2				Grade level /Program: Grade 5 TESL				Period length: 1 hour



Bolded and highlighted comments reflect the need to make changes in my plan.

	Goals for the period (what do you want students to “walk away with”?)

	· By the end of the class I want the students to be able to recognize and understand ALL the words that they learned in this class and the previous one.
· I will know they can do this when they complete a graphic organizer with minimal aide by the end of the period.

This was too much information for the students and not very clear. I revised my objectives.

	Competencies to be developed 
· C1   
· C2   
· C3
	 Evaluation criteria (What will you EVALUATE today?)
C1: X Participation in oral interaction  __ Content of message __ Articulation of message
C2: X Evidence of Understanding __ Reinvestment of understanding
C3: __ Content of message  __ Formulation of message

	Functional Language for speaking and writing (expressions)
“I win!”
“I have […] more left.”
“I have…”
(Write this on the board)
	Learning strategy
Requests assistance

Resourcing
	Language conventions (grammar & punctuation)
Implicit:
Countables and uncountables (i.e. “a” vs. article-less)

Not really relevant to my current objectives.
	Vocabulary Focus:
(Up to 8 words you want students to learn today)

No new words; continuation of Lesson 1
Words should be almost entirely known by students at this point, and students should be able to fill each others’ gaps in knowledge

See Goals for the period.

	Cooperative learning techniques:
[ ] Think-Pair-Share         [ ] Graffiti
[X] Pair work                     [ ] Learning groups          [ ] Jigsaw
	Teacher-centred techniques:	 
[X] Teacher-led discussion   [ ] Individual Work         
[ ] Cold calling                     [ ] Scaffolding 

	Techniques
[  ] Reader’s Theatre       [X] Competition
[  ] Choral Reading          [X] Gaming: bingo
[  ] Student generated     [  ] Other:   



	Period Start-up Routines (Attendance, Menu on board, collecting homework, handing out materials, silent reading etc.)

	I greet students, they come downstairs in two lines, they put their stuff on the desks, sit quietly in their seats. (About 5 minutes.)



	2. 
	Activity 
· Break it down into point form ‘steps’ for students
· Write the instructions you will give students
	Teaching techniques
Individual / paired / groups – cooperative learning structure?)
	Rationale 
(Your pedagogical reasons / Goals
What teaching STEP is this?)
	Min.

	Intro
(Activate prior knowledge)
	Intro activity: Matching

See smartboard matching activity.

Students will be asked to come up to the SmartBoard and drag words to matching pictures. After each successful batch of words, the students will repeat after me while I point at the images.

	Teacher-led discussion/cooperative learning
	Activating prior knowledge/review of previous class

Students will make a (re)connection between the words and their meanings, and do so verbally (C1.)

	MAX 10 minutes, aim for 5

	Development (activities. of 5-20 minutes)
	Game: Bingo! Maybe put at the end? Winners can pick up cards and chits

Students will be given Bingo cards and must be sitting quietly with them as I pass out chits. (Make sure they are contained so students are less likely to play with and drop them.) I will sit at the front of the room, and I will call out the cards. Students will play as many times as they can, and when someone calls “BINGO!” they will say “I have…” and list the row/column so I can check. I will bring prizes.
Students needed clearer instructions and incentives to behave themselves throughout the game. I also forgot to bring prizes. I had to improvise by allowing students the opportunity to call the cards. 

Students will understandably be excited, and can discuss the game as long as they use English. For example, “I win!”, “I lose!”, and “I have […] left.” I will mention this vocabulary as it inevitably comes up.
Allowing students to produce the appropriate vocabulary rather than reading it to them was a more inquiry-based technique.
	Teacher-led game









	Activity is fun and requires understanding of the vocabulary words






Gives students some freedom to have fun and express themselves, but while using English. (C1)
	20-25 minutes

	
	Worksheet introduction: Categorization

(See “Food Categories copy” document.)

I will ask students if they know what “beverages” are (chances are, they will figure it out.) I will quickly explain. Will do the same with desserts.
Students will be told that it is hardest to understand the difference between appetizers and the main course.
 Ask students if they know the difference.
 If so, good, if not, explain— a main course is a full meal, an appetizer is a small amount of food you can eat before a meal.

I will be doing an example with the class (pull up last smartboard doc and ask students to vote on the category they think each food should be in by raising their hands)
I could not do this example activity as I was running out of time as is.

I will hand out the worksheet with the categories. Students will be asked to write their name and class.
Students are then asked to follow the instructions and use their bingo card and/or a partner to complete the worksheet.
 Note: the other category is if you don’t think a word fits, or if you’re unsure.
Revised the worksheet, since the “other” category was not really used by students.

	Teacher-led, explanation 
	Modelling: I will explain and do examples with the class so it will be easier for students to do themselves.




















Bingo card has no words on it; thus students must know the word for each food item to complete the worksheet.
This was difficult. I changed the goals for the period so this is no longer relevant.
	5-10 minutes

	
	Worksheet

(See “Food Categories copy” document.)

Students have about 10 minutes to complete the worksheet. I will circulate and answer questions at this time. Students who are done sorting foods (likely those advanced in English) can add others to the lists or complete their word search (See “Food Word Search copy” document.)
Students often just chose to do the word search, and did not want to put it away while we checked the assignment.

Students can go back to picture dictionary if they need help with the words.

Towards the end, I will write the lists on the board so students can add to them.
Can just upload file to smartboard.
	Individual work or pair work
	This is evidence that students have done C2. 
	10 minutes

	

	Closure: Goal?
	Taking up worksheet:

Must go quickly— students need to go upstairs. 
Don’t rush! It was just confusing for students and they can always look at it another time. 
I will ask students to come up and write down the food that they wrote into the appropriate category. 
Did not do this, since pressed for time and it is more efficient for me to write the words anyway.
We will then go through the responses and ensure we agree with them (show of hands.)
Ensure there is a chance to have a discussion!
	Teacher-directed 
	Closure

Checking for understanding of the food items and knowledge of the words
	5-10 minutes



	End of class reminders / routines ... hook them for the next class

	Students will put everything into their duotangs, and line up to leave. (5 minutes.) 
Say goodbye! 




	Anticipated problems
	Solutions/Plan B

	Bingo is too loud/rowdy/everyone is using French




Students do not use full sentences
	Students can begin their worksheets early and individually, and the activity for more advanced students will be for everyone (since they will have extra time to do it.)

Rule: students cannot win if they do not say “I have…” 

Students did not seem to get much out of my insistence that they say “I have.” Not worth it. 



	Materials to prepare
	Homework (to assign and collect)

	Smartboard matching activity
Bingo 
Pieces for bingo 
Categorization worksheet
	N/A
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