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In an inquiry-based classroom environment, explain how the role of the teacher shifts from that of “answerer of questions” to “facilitator of inquiry”?

	
The traditional role of the teacher has generally been as an Answerer of Questions— an all-knowing figure in the classroom, and essentially the arbiter of responses (which are oftentimes either correct or incorrect, with little gray area in between.) The Answerer of Questions does what their name suggests, and is the provider of knowledge, ideas, and concepts. Students are not asked to explore what they’ve been told, as simply being “correct” is the goal.
On the other hand, the Facilitator of Inquiry does not give responses; rather, they return questions with more targeted ones that will allow students to find the answers themselves. Students are also encouraged to learn in a communicative manner, i.e. from each other rather than from an supposedly all-knowing teacher. This turns lessons and overarching concepts into a dynamic puzzle to be solved by the students, rather than an image uncovered by the teacher to which students are merely witnesses. In order to do this, a Facilitator of Inquiry must scaffold students through modelling inquiring behavior (e.g. asking questions as to where/how/why to find information, not being satisfied with a shallow response, etc.), as well as asking questions in such a way that students are aware that they can build upon or activate their prior knowledge to find an answer. 
In my field experience, I have not really seen an inquiry-based shift in instruction, and if there is one, students are not often given the appropriate scaffolding to reach a response. For example, students are often given the responses to questions, but sometimes the teacher will underline something and say “There’s a mistake here.” Since the student does not know what they should fix, they simply just ask me what the problem is or end up changing things randomly. For the most part though, my CT runs more of a teacher-directed class, in which there are specific responses to each question. It is possible that my CT models, assists, and then allows students to practice themselves in a more inquiry-based manner over a long period of time, since I have seen evidence of more autonomous lessons. However, at this point I am still observing.
[bookmark: _GoBack] In order to use an inquiry-based approach in my field experience, I try to ask further questions in English. I use cognates and simple questions to scaffold student understanding, and eventually students are often able to correct themselves. Today, I modelled a step-by-step instruction for a student, and assisted him with the next question. He was able to correctly complete the last one by himself and seemed quite proud when he was done. I believe that full-on facilitation can be stressful for students, particularly those who are weaker in English. Thus, adequate scaffolding is paramount to ensuring that students succeed in the inquiry-based classroom. 
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